Maria O’Toole

SLM 509

Century High School Library
Collaborative Planning

	Teachers: SL- Mrs. O’Toole, CT- Mrs. Dorwart

Course: World Geography (Quarter Course)

Unit: Cultural Geography, Special Focus – Global Women’s Issues 

Grade Level: 10-12                 Time Frame: 4 Days

Unit Overview and Description: As a major segment of their unit on Cultural Geography, students enrolled in the Geography course make a global study of Women’s Issues, including such topics as female infanticide, female circumcision, prostitution, and rape as a weapon. 
Culminating Learning Product: The students will work individually to research (4 source minimum) and create 3 minute NPR-type podcasts, as though they are reporting on a current Women’s Issue for the public.


	AASL Standards:

1. Inquire, think critically, and gain knowledge.

1.1.1 Follow an inquiry-based process in seeking knowledge in curricular subjects, and make the real-world connection for using this process in own life.

1.1.3 Develop and refine a range of questions to frame the search for new understanding. 

1.1.4 Find, evaluate, and select appropriate sources to answer questions.

1.1.5 Evaluate information found in selected sources on the basis of accuracy, validity, appropriateness for needs, importance, and social and cultural context.

1.1.6 Read, view, and listen for information presented in any format (e.g., textual, visual, media, digital) in order to make inferences and gather meaning.
1.1.8 Demonstrate mastery of technology tools for accessing information and pursuing inquiry.

1.2.1. Display initiative and engagement by posing questions and investigating the answers beyond the collection of superficial facts.

1.2.2. Demonstrate confidence and self-direction by making independent choices in the selection of resources and information.

1.2.3. Demonstrate creativity by using multiple resources and formats.

1.3.1 Respect copyright/intellectual property rights of creators and producers.

1.3.4 Contribute to the exchange of ideas within the learning community.

1.4.1 Monitor own information-seeking processes for effectiveness and progress, and adapt as necessary

1.4.2 Use interaction with and feedback from peers to guide own inquiry process.

1.4.3 Monitor gathered information, and assess for gaps or weaknesses

1.4.4 Seek appropriate help when it is needed.

2. Draw conclusions, make informed decisions, apply knowledge to new situations, and create new knowledge.

2.1.1. Continue an inquiry-based research process by applying critical-thinking skills (analysis, synthesis, evaluation, organization) to information and knowledge in order to construct new understandings, draw conclusions, and create new knowledge.

2.1.2 Organize knowledge so that it is useful.

2.1.3 Use strategies to draw conclusions from information and apply knowledge to curricular areas, real-world situations, and further investigations.

2.1.4 Use technology and other information tools to analyze and organize information.

2.1.6 Use the writing process, media, and visual literacy, and technology skills to create products that express new understandings.

2.2.4 Demonstrate personal productivity by completing products to express learning.
2.3.1 Connect understanding to the real world.

2.3.2 Consider diverse and global perspectives in drawing conclusions.

2.4.2. Reflect on systematic process, and assess for completeness of investigation

3. Share knowledge and participate ethically and productively as members of our democratic society.

3.1.1 Conclude an inquiry-based research process by sharing new understandings and reflecting on the learning.

3.1.3. Use writing and speaking skills to communicate new understandings effectively.
3.1.4 Use technology and other information tools to organize and display knowledge and understanding in ways that others can view, use, and assess.
3.2.1. Demonstrate leadership and confidence by presenting ideas to others in both formal and informal situations.
3.3.4 Create products that apply to authentic, real-world contexts

3.3.5 Contribute to the exchange of ideas within and beyond the learning community.

3.3.6 Use information and knowledge in the service of democratic values.

3.4.1 Assess the processes by which learning was achieved in order to revise strategies and learn more effectively in the future.
	Local Standards:

Content Standards:

to acquire geographic knowledge and skills and to use them investigate

· developed and developing nations

· human geographic issues

· linkages between physical and human characteristics of regions

Emphasis will be placed on

· drawing conclusions from different types of data

· planning and organizing a geographic research project
Students will work to develop an increased sense of global responsibility.

SLM Standards:

County: 

Students will demonstrate the ability to create print and non-print media.
Students will demonstrate the ability to review, evaluate, and select media for an identified information need.

Students will demonstrate the ability to retrieve and manage information.

Students will demonstrate the ability to learn and apply study, research, reference, and critical thinking skills to organize information.

Students will demonstrate ability to create print and non-print media.

Students will demonstrate the ability to comprehend content in various types of media.

State:
1.0 Define and Refine Problem or Question: Students will be able to follow an inquiry process to define a problem, formulate questions, and

refine either or both to meet a personal and/or assigned information need.
A. Follow the Inquiry Process

B. Define a Problem, Formulate Questions, and Refine a Problem and/or Question

2.0 Locate and Evaluate Resources and Sources: Students will be able to follow an inquiry process to identify, locate, evaluate and select

resources and sources in a wide variety of formats to meet the information need in an ethical manner. 

A. Locate and Evaluate Resources

B. Locate and Evaluate Sources
3.0 Find, Generate, Record, and Organize Data/Information: Students will be able to follow an inquiry process to find, generate, record and

organize information relevant to the information need in an ethical manner. 

A. Find Data/Information within a Variety of Sources

B. Generate New Data/Information in an Ethical Manner

C. Record and Organize Data/Information
4.0 Interpret Recorded Data/Information: Students will be able to follow an inquiry process to interpret recorded data/information to create new understandings and knowledge related to the information need in an ethical manner. 

A. Interpret Recorded Data/Information

B. Create New Understandings and Knowledge

5.0 Share Findings/Conclusions: Students will be able to follow an inquiry process to share findings/conclusions in an appropriate

format to support written, oral, and multimedia information products and evaluate the product and the process in an ethical

manner.

A. Share Findings/Conclusions

B. Evaluate the Product and the Process



	Project Description (Goals and Objectives):

The students will be able to provide documentation of their understanding and completion of all steps of the Big 6 Research Model.

The students will be able to use the technology Audacity to create polished, informative Podcast recordings, three minutes in length.

The students will be able to disseminate information on their women’s issues topics to their peers via the Podcast Gallery Walk.

Areas to be covered in Podcast:

1. Women’s Issue Definition
2. Geography and Culture of Area(s) Impacted

3. Causation for Issue

4. Pertinent Statistics

5. Cultural Impact

6. Real-life Anecdote

7. Combating the Issue

(a) What strategies are currently being used to combat this women’s issue?

(b) What can be done by the average person to help combat the problem?

(c) What organizations are involved in putting a stop to this women’s issue?


	Essential Questions:

How does the subjugation of women impact developing national culture?

How does the subjugation of women impact the female life and the family unit of those affected?
What can the common man do to help raise social awareness and combat female subjugation?



	Classroom Teacher will:

1. Lay the foundation for study of Cultural Geography.

2. Develop the product assessment piece with assistance from SL.

3. Introduce current Global Women’s Issues, and provide the students with a list of possible topics.
4. Have each student select his/her top 3 topics, and then, (as evenly distributed as possible) assign a project topic to each student. 

5. Introduce the general expectations and the format of the final product.

6. Distribute and explain the scoring guide on which they will each be evaluated. 
7. Remind the students to bring their headphones for days 2, 3 and 4. 

8. Monitor and assist with Big 6 research process, particularly with Steps 4-5.

9. Co-present script-writing expectations.

10. Monitor and assist with the script writing and podcast recording process. 
11. Determine the style guide for the Works Cited page.

12. Design a peer gallery walk activity (with corresponding worksheet) where students will acquire information by listening to at least one peer’s podcast on each of the assigned topics. 
13. Establish expectations for and facilitate progression of gallery walk.

14. Score the content and presentation of the completed podcasts, using the collaboratively designed scoring guide. 

15. Score completed student worksheets from the gallery walk.


	School Librarian will:

1. Arrange for library time, to include computer use.

2. Create the process assessment piece.

3. Help CT to create the product assessment piece.

4. Model and assist the students in the Big 6 Research model.
5. Provide guided and independent practice opportunities. 

6. Model the use of both school and public library databases.
7. Provide a pathfinder of trusted, valuable websites and library holdings on the topics.

8. Model and assist with Cornell Note taking and recording of pertinent source documentation.

9. Model the creation of the podcast script following the objective questions. (Provide a graphic organizer for planning.)
10. Prior to class time, educate CT in Audacity technology.

11. Teach the students the podcast technology, Audacity.

12. Monitor and assist with the script writing and podcast recording process. 

13. Teach the creation of a Works Cited page using NoodleBib Express.

14. Reserve computer lab for gallery walk. 
15. Assist students in setting up for gallery walk, grouping podcasts on the same topic in one area for easy rotation throughout. 
16. Help facilitate and supervise gallery walk. 
17. Distribute and analyze data from Student Process Self-Assessment Form.



	Materials:

· List of Women’s Issues topics
· Project Scoring Guide
· Topic Selection Sheets
· Big Six PowerPoint and Handout
· Computer and Projector
· Pathfinder on Shared Drive
· Sample Cornell Notes Sheets
· Blank Cornell Notes Sheets
· Computer Lab
· Exit Slips
· Gallery Walk Worksheet
· Student Process Self-Assessment
Resources:

School Shared Drive

Destiny
Word

Internet

School and Public Library Databases

Audacity

NoodleBib Express

Projector

Document Camera

Computer Lab


	Evaluation (Formative and Summative):

Formative:

· Exit Slips on Big 6 (including comfort level with steps)
· Mock Audacity Recording
· Rough Draft NoodleBib Works Cited Page
Summative: 

· 3 Minute Informational Podcast with finalized Script and Works Cited Page
· Process Self-Assessment Scoring Guide
· Completed Gallery Walk worksheet



Project Calendar

Daily Learning Activities

	
	11:15-12:15, 12:45-1:10

	Day 1
	Big 6 Research Model (Steps 1-3); Searches: Database, Internet, Catalog; Available Resources; Note-taking; 

Independent Student Research and Reflection* (last 25 min. )

	Day 2
	Continued Student Research*, Big 6 Research Model (Steps 4-5), Script Writing*, Audacity Lesson w/ Mock Recording and Reflection (last 25 min.)

	Day 3
	Continued Script Writing*, Final Audacity Recording, NoodleBib Instruction/Works Cited Production and Reflection(last 25 min.)

	Day 4
	Final Audacity Recording, Big 6 Research Model (Step 6), Student Process Self-Assessment**, Gallery Walk and Reflection (last 25 min.)


* It will be expected that the students will extend their research and script writing processes outside of the constraints of class time as their homework, if they require additional time. The school library will be available during FLEX mod and both before and after school if needed. They may also choose to stay and work through their lunchtime from 12:15-12:45, if they need.*

** Self-Assessment could be completed the next day in the classroom if time does not permit on Day 4.
Reflection:

My collaborative partner and I did use backward design to structure the planning of our unit. We knew right away that we wanted to zero in on a research project, so we began with that thought. The classroom teacher had expressed a pronounced difficulty with finding the time to incorporate research into a course that is only nine weeks in length. At times, the only way she could really fit research in was by providing the students with the exact articles and sources she wanted them to use. Given those realities, we knew we wanted the students to have a genuine research experience, but we knew that it needed to be short and sweet. The classroom teacher also expressed a desire for the project to be easily scored. With the load of AP classes she teaches, she really can’t afford to devote too much of her time to grading for a nine-week elective. The idea of a podcast immediately came to my mind. It would be a highly appropriate media for the assignment given the goals of the course, and with a simple scoring tool set in front of her, the classroom teacher would be able to listen and grade each one within about 5 minutes. 
Once we had decided on the format of the final project, we moved to selecting the unit into which we would place the research assignment. As the classroom teacher named possibilities, I was thinking about what might be the most high interest topic. When she mentioned that the Global Women’s Issues portion of the Cultural Geography Unit was always a really eye-opening experience for the kids, I knew we had found our unit. The topic perfectly coordinated with the podcast as a final product. We immediately envisioned the students treating the podcast as a sort of NPR-type reporting on a World Issue. From there, we examined the major overlying goals of the course to develop the subtopics the students should have included in their podcast presentations. Because the classroom teacher used to have the students do a sort of station gallery walk in her classroom about these issues, we came up with the idea of having the students disseminate the information to each other with a podcast gallery walk, which ties in beautifully with school library standards.
The entire planning stage of our collaboration process seemed to just move swimmingly. Of course, I had selected this particular colleague specifically because I knew she would be easy to work with and amenable to trying something new in her class. She was more than willing to shape things up, and during our planning session together, ideas seemed to flow very naturally. This initial brainstorming was the easiest part of the process. 
I would say that the most difficult part of the process was figuring out how exactly to cram everything into 4 days max, including the gallery walk. In the end, we are lucky that we teach in a school where nearly every student has computer access at home. We knew that student research could be extended into time outside of school, and we certainly knew that script writing could. I was lucky that the classroom teacher really did see the value in walking the students through each of the Big 6 steps – piece by piece. We found that the breakdown of the class as 1 hour, then lunch, then 25 additional minutes was conducive to our project. The first hour could be devoted to direct instruction, guided practice, and independent practice of the information skills, and then the last 25 minutes could be devoted to fully independent work or to moving on to a new skill. 
Since the geography class meets during my planning mod, our hope is that we will get to implement this project this year. In order to have enough background knowledge to pull this off, I will need to do some f my own research, particularly in developing the pathfinder. I will also need to become an Audacity expert. I have not gotten the opportunity to use a podcast format with students before, but I have been eager to try it out. I really would look at this as a professional development opportunity for me because it will force me to take the time to teach myself a new technology. 
Our planning stage went so smoothly that, at this point, I cannot really think of anything I would do differently, but I am sure that we will have plenty of ideas for how to do things differently after we implement the unit. I certainly would work with this particular teacher again, and I feel that the combination of my English/School Library expertise with her Social Studies expertise really worked well. 
