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Problem Statement: The school librarian at Century High School has observed that requiring students to complete outside reading alongside curricular texts seems to foster leisure reading and promote student use of the library. She would like to see an increase in the number of faculty members offering such assignments, but most do not acknowledge the practice as valuable. I need to define the extent to which required outside reading assignments contribute to ninth and tenth grade students' academic habits, attitudes, and achievement.

Data Collection Matrix: 

	Research Question
	Data Source 1
	Data Source 2
	Data Source 3

	Is there a correlation between the assignment of mandatory outside reading projects and a student’s likelihood of reading for pleasure?
	Analysis of Circulation Data (for students in Control and Experimental Groups, 9th and 10th grade populations)
	Interview with School Librarian
	Survey of Students (Control and Experimental Groups)

	How does the incorporation of outside reading assignments into the curriculum affect the student-perceived course relevance?
	Survey of Students (Control and Experimental Groups)
	Observation of English 1 and U.S. History Classes (Control and Experimental Groups)
	Student Journaling

	How does the academic success of students whose teachers incorporate outside reading assignments into the existing curriculum compare with the success of those whose teachers do not?
	Survey of Students

(Control and Experimental Groups)
	Survey of Faculty

(Control and Experimental Groups)
	Analysis of Course Grade Averages (Control and Experimental Groups)


Reliability: 

My action research process will involve collecting a variety of information from students -- through the conducting of surveys, through observation, and through analysis of student journaling. I will also be surveying the teacher of those students involved in my action research study. It is my intent to collect data from academic level (non-honors) students enrolled in two different courses, English 1 and U.S. History, and their teachers. This will allow me to collect data concerning the effect of outside reading assignments on students’ academic habits, attitudes, and achievement from two different subject areas (English and Social Studies) and two different grade levels (9th and 10th). It would be desirable to collect data from more diversified subject areas and from all grade levels; however, this is not a possibility as the only teachers at Century High School who currently incorporate outside reading assignments into the curriculum teach one of these two courses. The limiting of data collection to these two courses is therefore essential to maintaining a realistic investigation of the research problem. Any conclusions drawn from the study will be most reliable in relation to students in the ninth or tenth grades. It should be noted that these two courses are ideal for this action research study because they are both graduation requirements. Every student must take both of these courses prior to graduating, and therefore, the results of the study will be of vital importance to the entire school community. 

For each course, I plan to divide both students and teachers into control and experimental groups. Those in the control groups will be engaged in English 1 or U.S. History coursework without the incorporation of outside reading assignments. Those in the experimental groups, on the other hand, will be engaged in English 1 or U.S. History coursework with teacher-integrated outside reading assignments. I will hand-select four teachers to participate in the study based on their current teaching practices and course schedules. Two will be English 1 teachers, and 2 will be U.S. History teachers. One teacher from each content area will be a part of the control group and 1 teacher from each content area will be a part of the experimental group based on their natural teaching practices. Each of the four teachers will have two sections of the course to be evaluated. Therefore, the control and experimental student groups will each consist of four classes of twenty students or more, two classes per group per subject area. Data will thereby be collected from a minimum of one hundred sixty total students. In a given school year, there are approximately eight to ten sections of each of these two courses offered at the academic level. Therefore, between my control and experimental groups, I will be able to account for a minimum of 40% of the students enrolled each course, likely more. Based on recent demographic records for the ninth and tenth grades (approximately 640 total students) and with a 95% confidence level, the confidence interval should fall between +/- 6 and +/- 7. One hundred percent of students and teachers in both the control and experimental groups will be surveyed and otherwise assessed.

Validity: 

Through the triangulation of my data collection methods for each of my three research questions, I have assured the validity of my action research study. I have identified three different sets of stakeholders from whom I will draw data for analysis: students (control and experimental groups), teachers (control and experimental groups), and the school librarian. For each of my three research questions, I will utilize a minimum of two different data collection methods. 

Is there a correlation between the assignment of mandatory outside reading projects and a student’s likelihood of reading for pleasure?

Analyzing the circulation data for an entire semester for the English 1 control group, the U.S. History control group, the English 1 experimental group, the U.S. History experimental group, and the total ninth and tenth grade populations will offer quantitative insight as to which groups have the highest circulation rates. This alone might not be a valid data collection method for the question; however, a close study of the titles checked out to students within these groups will more closely reveal patterns specific to reading for pleasure. An interview of the school librarian is also a valid data measure for this question because she is an eye-witness to student habits. She overhears conversation as the students check out books, whether independently or in conjunction with a class assignment. She can identify her most frequent student library patrons and comment as to the presence of any increased circulation activity with particular students following the selection of outside reading material for a course assignment. Her experiences and observations may reveal trends difficult to assess through quantitative methods. A survey of both my control and experimental groups of students will provide data that will answer this question because I will be able to directly ask the students questions about how their own reading habits and what influences they perceive on their likelihood of reading for pleasure. The student survey can also best account for the students pleasure reading habits not directly linked to the school library, including their reading of books they have purchased themselves or checked out from the public library, and will therefore offer a more complete picture. 

How does the incorporation of outside reading assignments into the curriculum affect the student-perceived course relevance?

Because this research question revolves around the student perception of course relevance, all three data collection methods are targeted toward the students. Surveying the students in both the control and experimental groups will allow the opportunity to ask the students directly how they feel about the relevance of their coursework. However, this alone could be unreliable information as the students may have very biased opinions about the general relevance of school to their lives. My personal observations of the students’ classes will allow me to look for certain behaviors that might demonstrate even more subconscious recognition of course relevance, i.e. Are the students making connections between their outside reading material, course material, and their lives? I will be able to determine whether there are marked differences in this area between the control and experimental groups. Finally, the implementation of structured learning logs/journaling will highlight any student growth and relevant connections they may be making to their learning in conjunction with outside reading assignments. This particular data collection method will allow me to zero in specifically on the thought processes of those students whose teachers do incorporate outside reading assignments into the curriculum. 

How does the academic success of students whose teachers incorporate outside reading assignments into the existing curriculum compare with the success of those whose teachers do not?

Academic success can be a difficult area to access because success may have different meanings for different people. My data collection methods for this particular research question will allow me to explore both student and teacher perceptions of student academic success for the control and experimental groups. Analysis of course grade averages at the interim and marking period intervals will allow for the collection of more quantitative relating to this question. I will be able to determine, which groups have the highest averages specifically in the course being evaluated for this action research project. This information will provide a much more valid answer for the question than GPA or standardized testing analysis, trends in which could be linked to any number of other factors. 

Data Tools:

Is there a correlation between the assignment of mandatory outside reading projects and a student’s likelihood of reading for pleasure?

Analysis of Circulation Data – Since my action research project is designed to analyze data collected over the course of one semester (with the possibility of further extension), I will limit my analysis of circulation data to that specific semester. I will examine individual circulation records for the students in my two control and two experimental groups and also analyze circulation data for the ninth and tenth grade populations as a whole. I will compare the frequency of book circulation between groups to look for trends, asking questions such as “Do students whose teachers assign outside reading assignments in conjunction with curricular learning check out materials from the school library more frequently than students whose teachers do not?” and “How do the circulation habits of those students in the control and experimental groups compare with the circulation habits for their grade level as a whole?” I will also compare percentages of students from each group who checked out 2 or fewer books over the course of the semester in order to identify any. 

In order to truly answer my research question, however, it will be essential that I delve deeper and truly separate out the reading for school vs. the reading for pleasure. Analysis of the circulation data alone will only really answer whether students in the experimental group are more likely to check out materials from the library than other students. I will analyze the semester circulation records for each of the students in my control and experimental groups, separating academic reading materials from leisure reading materials. I will also do the same for a random sampling of ninth and tenth graders, selecting every fifth name alphabetically, excluding those enrolled in my control and experimental groups. This will enable me to account for the circulation and reading habits of those students within each grade not enrolled in one of the control or experimental groups. Leisure reading books will be defined as fiction texts, biographies, and light nonfiction. If necessary, I will meet with individual students to clarify their circulation records. I will then be able to quantitatively compare the numbers of leisure reading books checked out between groups. It would be helpful to separate students within each group based on a ranges of the number of leisure reading books checked out that semester. 

Interview with School Librarian – I will conduct the interview with the school librarian, taking notes by hand. I will also ask permission to audio record the session. 
1. What are your thoughts about the impact of incorporating outside reading assignments into content area curriculum?

2. When students come into the library with their teacher to make outside reading selections for class assignments, what student comments do you overhear?
3. a. Do you ever hear students give informal book talks or recommendations to their peers while selecting outside reading materials for an academic course? 
b. How would you describe those exchanges?
4. What is your general impression of how students feel about completing outside reading assignments for their curricular classes? 

5. Do you feel like the students coming into the library to select outside reading materials for their classes have a clear understanding of their purpose for selecting and reading outside materials? How can you tell?
6. a. Do you see students who have come into the library with a class to select an outside reading book leave with more than one book? 
b. If so, are these students you see frequently in the library?
7. Out of an average class, how many students would you say seek out book recommendations from you while making selections for their outside reading assignments?

8. a. Can you recall any of these students returning independently to ask you for another recommendation? 
b. If so, what was it about the first book that got that student excited about reading?

9. a. Do you interact with students when they return outside reading materials?

b. If so, what do you say to these students? What kinds of remarks do students make?
Survey of Students – The student survey will be conducted online via Google Docs. The survey will be administered by each class’s teacher during class time to ensure maximum return. Approximately 160 student responses are expected. 
How does the incorporation of outside reading assignments into the curriculum affect the student-perceived course relevance? (For the purpose of this action research study, course relevance shall be defined as the comprehension or appreciation of course material in relation to its clear connection of to current events; the real world; future application; or one’s personal experiences, observations, and/or feelings.)
Survey of Students - The student survey will be conducted online via Google Docs. The survey will be administered by each class’s teacher during class time to ensure maximum return. Approximately 160 student responses are expected.
Observation of English 1 and U.S. History Classes – In thirty minute sessions, I will observe those classes that are a part of my control and experimental groups. I will observe each of the eight classes four times over the course of the semester in the content area classroom, always scheduling my visits during times when outside reading assignments are in progress. I will be present in the classroom as a passive observer in order to maintain as closely as possible authentic classroom interactions between the teacher and students. My goal will be to compare the instances of student connection of course content with their own experiences and observations (including their independent reading) between the control and experimental groups. I will utilize a free-flow journaling method because I want to be able to make comparisons not only numerically, based on the number of times certain behaviors occur, but to also make observations and draw conclusions by evaluating the depth, quality, and length of the interactions and contributions. I will record detailed observations every time a student engages in a conversation with the teacher or peers that illustrates a connection between course content and current events; the real world; future application; or the students own personal experiences, observations, and/or feelings. I would also take care to note the specific circumstances surrounding the initiation of the conversation, including whether it was student or teacher initiated. From my journaling, I can then identify commonalities and code the qualitative data. 

Student Journaling – With the experimental groups for each course, I will establish a system of journaling. The students will chronicle their learning in the course in relation to their outside reading assignments. Each time the students begin a unit that will incorporate outside reading into the curriculum, they will complete a cycle of journaling by responding to the following four prompts: 

Entry #1: Reflect on the start of your new unit. Consider these questions: 

· What do you already know about the topic of your new unit? How did you acquire that knowledge?

· Do you have any personal connections to the topic of this unit? Have you ever read, observed, or experienced anything connected to this unit before?

· What questions do you have about this new unit? What would you like to learn?

Entry #2: Reflect on your learning through course texts and classroom activities. Consider these questions:

· What have you learned since the start of your new unit from your textbook and activities in class?

· Have you discovered any answers to the questions you recorded in your first journal entry?

· What questions do you have about the new unit now that you have started to learn the content?

· What have you most enjoyed about the new unit so far?

· What have you least enjoyed about the new unit so far?

· Now that you have officially begun the unit, can you may any personal connections to the topic?

· How does this unit relate to your life?

· How do you think you will use the information you’ve learned from this unit after high school?

Entry #3: Reflect on your outside reading book. Consider these questions:

· What are you enjoying most about your outside reading book?

· What are you enjoying least about your outside reading book?

· Describe the main character or figure in your book. What is/was this person’s life like?

· What do you have in common with this person? How do you relate to this person’s feelings about events in the text?

Entry #4: Reflect on the connections between your outside reading book and the course material. Consider these questions:

· How do the events of the book connect with your course unit?

· What specific elements did you observe in the outside reading book that you had discussed in the classroom?

· How did the outside reading book impact your learning? Explain.

· Have you discovered any answers to the questions you recorded in your first journal entry through your outside reading?

· Did you learn about unit content more easily through your textbook reading, class activities, or outside reading? Explain.

· Was there any material pertaining to the unit that was unique to your outside reading text? If so, what was the information?

· Now that you have finished your outside reading book, can you may any personal connections to the topic?

· How does this book/this unit relate to your life?

· How do you think you will use the information you’ve learned from your outside reading book after high school?

These prompts will help guide the students in reflecting on their learning. My reading and qualitative analysis of their responses will help me to identify the impact of the outside reading texts on the students’ ability to connect with, learn, and appreciate the course content. 

How does the academic success of students whose teachers incorporate outside reading assignments into the existing curriculum compare with the success of those whose teachers do not?

Survey of Students - The student survey will be conducted online via Google Docs. The survey will be administered by each class’s teacher during class time to ensure maximum return. Approximately 160 student responses are expected.
Survey of Faculty – The faculty survey will be conducted online via Google Docs. Four faculty responses are expected. 
Analysis of Course Grade Averages – Over the course of the semester, I will evaluate the academic success of those students in my control and experimental groups by analyzing their grades in English 1 or U.S. History at four different intervals: Interim 1, Marking Period 1, Interim 2, and Marking Period 2. I will also then analyze their final reported transcript grades for the course. I will convert observed trends to graphic data for further study and easy comparison. For instance, at each interval I will create pie charts for each class, broken down by percentages of students earning each letter grade A-F. Comparison of the charts would allow for a clear study of change over time within a class and also easy comparison between classes. I will want to look at the data from a variety of vantage points: each class individually, each subject area’s control and experimental groups, and also integrated control and experimental groups. At each interval and most especially at the conclusion of the semester, I will study the data to look for trends, posing questions such as: 

· Which class has the highest class average at each checkpoint? Are there any patterns or notable consistencies evident?

· Which class has the highest percentage of student failures at each checkpoint? 

· Does this percentage of failure for each class increase or decrease over the course of the semester?

· Which class has the largest percentage of students earning the grade of “A”? 

· Is the difference between the control and experimental groups’ data more pronounced in one subject area than the other?

· What trends in overall student achievement and student academic improvement are evident?

